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,.J ■ This progrkm- description and evaluation outlines- the 

firfet year of operating ADAPT (Alternative Direction for Adjustment 
and Personal Training), an interdisciplinary four-hour daily^approach 
to "total education" for behaviorally /emotionally handicapped nigix 
school students. It describes the program's curriculum; which 
provides a values orientation to/the individually tailored academic, 
vocational, interpersonal, and /field education bourses. After 
^.describing the program's bacJc/round , philosophy and purpose, the 
paper discusses: student identification and placement; staff 
characteristics; classroom management; parent p^rtjLpipation ; " 
curriculum and class credits; counseling services for students, 
teachers, and families; and administrative considerations. She repart 
favorably evaluates the prograii both subjectively and objectively." 
Subjectively, it surveys faculty, administra tprs, parents, and 
students; objectively, it compares data for 'attendance, • suspensions, 
and disruptive incidents. (LJS) ' • <» • - • 
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ii^VTiVE Direction for AWusTftifNT and- personal training 



The ADAPT proflrarti features the ^direct apd indirect 'particiRation of counselors 
ind school psychologists in an interdisfciplinary approach to pr'oyiaing a "total 
^ucatiqn"^/or behaviorally/emotionally handicapped student?. . Gilbert- High School 
has rec9gnized the need far- a fresh innovative approaqh 4:o educ/ating many of it's 
students-students for^ whoftf 'more traditional approaches have proven inadequate. ^ Many 
of these Students, despite possessing at least average potently , have experienced 
behavior problems, attendance difficul ties; ^motional' difficulties, attitude problems, 
loss of mptivation or other similar difficulties'. It is for these select students 
Gilbert High .School offers an alternative, individually designed program: ADAPT 
(Alternative Direction for Adjustment and Personal Training),; 

, Th^ ADAPT program-^coC^ists of a four hour block of time, from 8: 30-12: 30 daily, 
during. which students receive educational, vocational, -interpersonal, and field 
education. One pervasive aSpect of the progr^ is the "values" orientation of constant 
instruction. ^ The specific curriculum, tailored to the individual student's needs, is 
jointly developediby teachers, counselors, psychologists, aciministrators, stiidents 
^d parents, ^.The individual student's educatidhal plans are designed to include 
the broadest and. most relevant rarige of experiences possible. The students earn high 
school credit on a ao^itract basis .while participating in the program. Students may 
earn as many as 5 credits annually for their participation in the ADAPT, program, and 
may also enr6ll for certain restricted classes outside, of the program (e.g. ,^ work 
^ experience^ vocational classes, etc.). Se'rvices are also provided to the parent and 
families of ADAPT students. 

When- considering stydents for .the ADAPT program, many factors are considered - ^ 
previous test information, teacher recommendationsv parent recommendations, types* 
of difficulties encountered afid the students genuine need of the program. These 
recommendations ^re formally presented to parents, with the accompanying rationale 
and purpose. Participation in the ADAPT program is subject to parent approval - no ^ 
student will be placed in, or removed from the program without written .parent 
authorization.' 



The ADAET program is vAewed as a means rather ^han an end. ^.^^ 

students with^ an intensive and structured opportunity to make a sensible commitment 



The program provides 



scliboling with the goal of reintegration. Whenever possible, reintegration 
*p*0<iedVires are enacted. Provisions regarding establishment of need, philosophy and 
^purpose, student ideritification and placement, personnel consideration, curriculum 
overview, acjministration consideration and program evaluation are provided. 



II. ADAPT: Progr'am evaluation 



J 



Evaluation of the ADAPT program^ completed at the end of the first year of 
operation, indicated improved student attendance, improved student and parent 
attitudes toward school, and reduced incidence of disruptive incidents. Recommenda- 
tions for future implemeatatioi^ are discussed! 
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BACKGROUND AND Ne!e'd " " , , . . - 

As Special Education services^ were previously provided, • all areas of exceptionality were ' 
served together in special classrooms. ^Learning disabled, emotionally handicapped/ 
educable menta:j.ly handicapped, etc. were educated together .• Although this arrangement / 
had not presented problems' for all students, and classes, ''^ distinct^need /or a more 
intensified and structured pSrogram - especially for the .seriously emotionally and/or . ' 
behaviorally handicapped was observed'. " ^ » ' 

' ■ 0 . ■ . 

On several odcasions in the pas ^, Severely disruptive behaviors have, been manifested 
which seriously hampered, normal plassroom procedures. ,Since all Special Education students 
were previously pooled, mildly and moderately «handicapp^d students were occasionally 
subjected to extremely disorienting eKpe^ienc.eS, and-^viptimized by the inclusion of 
seriously emotionally handicapped sti^dent^ :in their: classes. The inclusion of a relatively 
small number of behaviorally handi capped '*5t\idej?rCS in"tyj)ical special classes, consequently, 
reduced the effectiveness of the total progjtam. ^ . 

During the school year, a number of -Seriously emotipnally handicapped students were 
referred for evaluation and i'dentified as needing, a highly structured and controlled ; . 
educational program. These students were in need of a program which emphasized persdhal 
adjustment and the development of appropriate interpersonal relationships, as well as 
academic content. Previous experiences have discouraged the continued placement of these 
students in existing special classrooms due ±o the aforementioned complications. On 
several occasions, Gilbert i>i±>lic ^Schools w^re forced to recommend programs outside of 
the District due. to the inadequacy of existing programs for, the serioasly emotionally 
handicapped. Furthermore, a number qf students in tl>e general high school population 
were also in need of more intensive services.* • . t . - 

The trend in terms of local District resj^onsil^ilities has been movirfg toward a "total 
funding" concept. In effect,, such a concept necessitates complete lical funding of 
students placed outside of the District.- Although Gilbert currently /provides fundihg 
Vith respect to tuition and transportation, total funding. appears destined to include 
residential placement costs when need .arises. The cos.tr of such placements is prohibitively 
high, and makes the ^/ption of a more intensive local effort .imperative. 

Gilbert Public Schools has responsibility to provide, a. free and appropriate education, 
for all Districfstudent^ Since a number of Gilbert High School students have been 
identified who a^e in n^d of an intensive program, an alternative program has been ' 
developed as a ymeans j2Jr meeting these needs. ^ ' I - * . 




.A 



4 



. PHILOSOPHY AND PURPOSE ■ ' ' - '. ^ 

The. philosophy of the ADAPT program includes many farcets. Initially/ as previously 

nientioned, each student^ is entitled to a free and appropriate education which is 
^ appropriate for individual student's needs. Gilbert High School is committed to 

providing this education in the broadest sense. Since many students have demonstrated 
.-needs which cannot be met exclusively tJirough individual academic content or remediation, 

we must direct efforts beyond the sbope of .traditional high school curriculum. 

,Specifically; we feel that continuous efforts to improve the affective domain of the 
individual students must be advanced as 6rie of * £he *princ^.pal\foca:j: points' of the program. 
- Furthermore, alternative instructiooal procedures which >mphasize a values approach with 
academic content material, as welL as individual responsibility, independence and 
V commitment must be provided in a highly specialized program. v ^ 

*Aca\aemic pri^ori ties, must be established- butl many of these students demonstrate that their 
_most pressing needs are in the areas of adjustment, attitude, ^d interpersonal. effective- 
'ness. Generally, maximally Effective acadeimic ^programming cannot be advanced when 
• emotional barriers impede normal information processing! 

An additional aspect of the program is to increase the ^<}irect community con^tact and 
involvement: of -these students . ; Frequently!, community 'contacts and 'fiel^t trips prove 
extremely rewarding and profitable for stiidents - especially students ^r whom traditional 
approaches have- f,ailed. ,»Since most th^se students .will be working ahd living within . 
Arizona commxxrtities in the future, the importance ^f * this aspect of the program cannde 
be overstated. „ 

ff 0 

i _ ' • ''I " 

n summary, the purposes of the proposed program are: 

1. To provide a more structured, iotensive and individualized program for seriously 
emotionally handicapped students. / . 

T9 provide a single environment designed to accomodate iV'fe students during ^s much 
' - of the school dajr as needed — on .ari individual basis-rto a maximum of four class 
periods, y^' ' . / 

3. To p'rovi'^e services specifically /directed toward lihe affective needs of the stud^ts 
on a continuous basis. ^ / • 

4. To delineate specific rules, guidelines and consequences ; regarding a student's ' 
interaction at Gilbert High School. ^ 

5. To provide quali^Sy^acfademic^ instruction. ' \ , 

6. To utilize alternative' instrucifional procedures which emphasize both content/"^ 
'education and a values ^proach. j ^ 

7. To utilize the community* res otorce concept Extensively in the. students program 
(i.e., more field*-based educational experiences)./^ . 

8. To develop realistic occupat/ion^l and vocational awareness and preparation . 

9. To monitor and evaluate individtial student effectiveness in the ADAPT program on a 
prrescribed basis. ' / 

10. To educate seriously emoti/onally handicapped students appropriately at Gilbert 
High School whenever possible. 

11. To Drdvide broad based support involving the home, community and school in educating 
stndents. / i * ^ 

12 • To provide greater control and continuity of the Special Education program in general. 
13. To provide an additionafl edulcational alternative to outside' placements within the 
Gilbert High School. 
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The procedures for referral, evaluation and placement into jbhe ADAPT program are identical 
^ to those mandated and adopted for other Special Education programs. Referrals for considera 

tion and possible evaluation' are submitted to the counselor, and a pre-evaluation staffing 
^ will- be held to. detentiine a course of action. In- some cases, further evaluation is 

indicated; in other cases, either existing data is considered adequate, or the referral 

is treated using alternative means. 

Parent consent for evaluation must be obtained {(rior to any formal evaluation pr placement. 
The evaluation necessarily includes collecting background data, gathering a social history' 
..with the parents, direct evaluation of ability, achievement, and processing and specific 
emphasis on. ad justmental and emotional development. Recommendations, for placement in the 
ADAPJ program are the responsibility of the multi-disciplinary staffingL team as prescribed 
in 'the Special Education Rules and Regulations . ' ^ 

}i '■ 
E,ach student has an individual per;formance contract regarding either qarnin^ the right 
to return to the mainstream or falling out of both the ADAPT program and Gilbert High 
School. Changes which move students to a less restrictive alternative are done on .a trial 
basis, and are closely 'monitored by administration and the ADAPT teacher. Specific time 
frames are adopted for the individual student's monitoring, and included as one of the 
aspects of ,the stiident'-s individual educational plan (lEP) . ^ ; 




• EXTENDED RESOURCE MODEL CONSIDERATIONS 

It is recognized that the extended resburce class for the Emotionally Handicapped requires 
adjoint effort among parents, the Special Education Department, Counseling Department, 
Psychological Services and Administration, i-his team is organized to give maximum assist- • 
ance to each Emotiohally Handicapped gtudent. However /"the main burden of the class is 
placed on the classroom teacher and the high school Speci^l\Education Department. 

Because Emotionally Handicapped children tend to profit most\rom d program that^is care- 
fully planned and Systematically structured, the following are'^included in the model: 

I. Characteristics of Teacher/Implementer . \ * . ... 

A. Objectivity: understanding related concepts in psychology and 
special education defining educational goals in t^rms most people 

can tinderstand, obtaining objective information relevant to successful 
teaching, and carefully separating one's own needs from)those of the 
pupil. The ability to accept feedback regarding, oneV s teaching is also • 
^ implied in this characteristic. 

B. Flexibility: the ability to shift- t:eaching methods and goals to fit 
the needs of the learner. \ 

C. Structure: ability to establish as well as maintain reasonable standards 
for botH-* behavior and academic achievement. \ ' \ 

D. Resourcefuinessr^, the ability to develop creative and meaningful approaches 
to teaching. . 

E. 'St>cial Reinforcement: the ability to give positive approval and attention » 
to studeats to encourage desirable student behavior. 

... .'• ' ... ^ ' ; . ■/ ■■ ' 

F- . C3u'rrictjlum Expertise: , mastery of both curriculum content and methods % 
r ^ appropriate for teachihg the emotionally handicapped child. 

G. SerVing as an appropriate intellectqal model. Exemplifying irr behavior 
thpse intellectual .*icharacteristics we wish children to imitate. 

II. Teacher Aide Characteristics" 

A. Similar personality characteristics listed for teacher 

! B. Maturity • * 

C. Experience working with high school age children / 

D. A desire to work with the emotionally hanc^icapped adolescent 

E. Free of personal and emotional problems 

F» .Serve as an "appropriate academic and social model ^ 

' • G. 1) assist in individualizing instruction fey individual tutoring 

and preparatign of instructional materials. 
2) assist with classroom management. ■ . * 

(Note:'; College intern program would be a good source for potential aides.) 



Classroom Management - components ' 

A. Behavioral frequency count - target behaviors 

1) systems for record keeping are established. 

-> * • ' " - 

2) records are kept on each student in class 

3) recording is performed daily ^ 

B. Motivation 

1) reinforcement system - individually based ^ 

2) class privileges and rights should be ea^ed ' ^ 

3) establishment of a "Reinforcement Menu." . 

4) determination of additional reinforcements needed for class 

5) Phasirj^ Contracts: The ultimate goal of a special class for / 
emotionally handicapped children is to return. them to the regular / 
clas3 as soon as possible. The time required to achieve this varies 
with each child. The evaluation and\,placement,jphould project an4 • 
set goals for returning the child as soon as possible based upon 
the behavioral and academfic evaluations i^^ide by the staff. There- 
fore careful and cbntinuous evaluation is ^necessary . 

• . X. / ■ ■ ^ . 

6) a system of Monitoring of Behavior afte^ returning the students 

The ADAPT program strongly encourages active l^ail^ents and 'faculty participa- 
tion through Various aspects of the program. In addition^^to the/traditional 
parent contact (parent^teacher conferences/ etc. ) home activities are 
developed to encourage family participation in counseling, and /develop 
other participation activities. / * 
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VI. Counseling and Affective Elements k 

As suggested under the curriculum section, the values element of the program 
is a pervasive aspect of the program,. In addition, both individual and group 
counseling are integral components.. In-class group activities, out-of-class 
group activities, and one-to-^one individual counseling is done- on a prescribed 
basis. * ' . 

* . 

The counseling^ role is an integral part of the curriculum for th4 EH class. 
The counseling materials and techniques are implemented to best facilitate 
communication. Effective commvinication skillg;are necessary for an EH student 
to begin asking for what h§ -wants and needs instead of acting out. One counsel- 
ling theme is building communication skills for establishing stronger interper- 
sonal relationships . 

^ **. ■ . / '■■ ' 

^ The counseling department^contributes to the overall effectiveness of the 
EH program.' This is achieved*by providing services through several diffeij^nt 
levels. EaCh of these contains ^ gpmmon element of providing a personal relation- 
ship to be ir\corporated into the total structure of the EH class and in the 
Special Education Department in general. 
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V"' .-.•drisls • iriterventibn • ' ■ ''y/ 7 ^'-'/^-^ ' ■^■['■'^'■r^ ' r - W ■ 

' C* Disseminating vxiifbrmatioh about v^^^ : v 

^» .Givirigz-Support '' /■.,;/ .\"-'^.7'/ .^V^V^ v'^-w':.;"^.-'^ ' 

• E... Proyj^ding /training ; . ■ :/ ' > ■■■ p/. -^^i^y^-^f^^ ■ 

■;?> *''G^ducitinigr^ ■■ -■ ■ ■"; - '.■ -'''^^v'-^' -rV ^f^^^ J 

•■• ■'.G.^ In<?lyi4^i^^coimi^^ ■ --^'V i^/-'^; ^ - 

H. .Fdtaily;*'cauLns.eling'.' . r ^ ^ ',''7'' ':'-7 . . ' 

I. ' ^Testing ■■ ^/ ; . ' z:- .Jv:. v V • 

1) ^ E*re-|)OSt ; 7 ■ .-".^ ■•; ■;; / , ; ' * : 7 ' 

■ 2) -J/dc^tional aptitude ^ inter|St . / . 

3) _ Achievemeint ■ ^. ■ ' ' 

J. 'Gett^ing materials ... . ' 

; .'v-.-; ;■ ;i) /---Self^av^eiie[4sv^'-/-^ "■ ^ ' 

;;■ \3):^-'Be(?i?ic>ri':-ma^ • ^ . '■. • 

^ ■-' ■ .4) Careei: ''ihf omation 7 • 

3. j Family 

A. Proviiie interpersonal relationship 

B. Offer classes-on personal growth and 'communications 

C. Provide information on emotional handicap • ^ 

D. Involve parents 'with program development 

E. Intervention with parents-students 

F. Inteirvention with parent^students-au^orities * . * 

(Note: The counselling services include continual investigation and assessment 
it needs. Their services listed above are by no means exclusive of other 
services. It is felt that these services are best provided through the regular 
ciirriculum program of the EH class 'and not solely as a separate unit.) 

VII. Class Crediting - The number of credits earned by students will vary according 

to the nximber of contracts developed and completed, to a maximum of six credits :. 
annually. Contracts for academic credit shall be mutually approved by teachet 
^d principal. \^ ' '* " , * , - 
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7 y. ^ Cr^3ssrrCat%qri^a Mr *'^itevak ^^^^^^k 

f)qr:v^c^^^^ iiie f outf^hpur^BI includes* th^^^es^ 



y jt^jrdgi^ - .is- di f ;f icul t ,to accurately; .deter^ exact cost of ^ the ADAPT : ^ r : ' ' 

;;/piri^g?^ tfiis, tfijne. sorte initial eiqperises^^^^f^^^ andJ'Sugplxe^i::.:- - 

•^l^^?^/: ^^ft A^ril/ and J^lay / 1977; the: s taf .Storked :on : x^rurriculum deyeldf^rtt ■ 

V ^islu^ attendijng workshops ,-^tcV : itihi^^l:-^^ 



jJecoBwnenae^^ costs or addrtionisi.- -'^'-S-l-: ''''' 
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y ADAPT: one year in" perspective - a prograVa evaluation 
INTRODUCTION / < ' . . \ 

In May, 1977 a proposal and program description 'regarding ADAPT 
(Alternative Direction for Adjustment and Personal Training) was 
submitted to the sr' ^ hr--- ^ during a work session. The description 
included informat ^ ^ background and need; philosophy and 

purpose, and. ic? ocedures for an altern^ - program. 

Program model service delivery sys administra- ' 

♦tive considerat , ^v^isions for annual, pro; valuation 

were also outlinea. Juring the past two weeks, piroyraai evaluation 
information has been collected and organized according to the guide- 
lines submitted in the original -^roposalJ^ The following represents 
a summary - both statistical and descriptive - of the ADAPT program 
outcomes and effects during its first full year of operation. 

EVALUATION COMPONENTS ' ' . . 

The purpose of the program evaluation is to determine if previously 
identified needs regarding both students and programs have been met 
with the addition of ADAPT, the degree to which they have or have 
not been met, etc. Evaluation of the ADAPT program was accomplished | 
using both objective and subjective data. Specific objective criteri^ 
Were developed regarding student attitude ratings, parent attitude 
ratings, attendance differentials, number of days pn suspension, 
number of incidents involving administrative intervention, program 
evaJ.uation by administration, and program awareness of regular staff. 
Furthermore, the evaluation included subjective comments - on behalf 
of staff, students, and parents. 

' RESULTS ^ 

The awareness survey; submitted randomly to approximately 25 regular 
faculty members, indicated a general lack of awareness of the ADAPT 
program, it purposes, etc. Seventy-five percent of 'the staff who 
returned the questrionnaire indicated that they were not aware of 
the ADAPT program, or .indicated very minimal information regarding 
the program. Within the special education program and the adminis- 
tration, hbwever, th^ level of awareness regarding th^ ADAPT program 
was considered to be very well developed. ^ 

The administrative evalu<ition torm considered ADAri* r>rOm ba^i<j 
perspectives; acaaemic aspects- of ADAPT, couns^j^TS^ and affective 
aspects of ADAPT, behavior of ADAPT students, overall opc^ration uf 
th$ ADAPT program, overall op^ratioii of the total spe^jial educatio** 
program, and recomiuendations for con l inuancc or discontinuance of 
the progi am. Based on the admi ni strati ve evu 1 ua tion , which iriv. 1 uUci 
three high school principals and four supoort personnel, the majority 
of administrators rated the academic aspects of the ADAPT program 
as adequate, the counseling and affective aspects as adequate, the 
beiiavior of the ADAPT studeiits as improved, the operation of the * 
ADAPT program as improved, the operation of the total speoiai educ^ 
tion program as either impioveJ or greatly imprx>ved, and 100% of the 
administrators i^ecommended program continuation. Under ihe crruuent 
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sections, the most frequent positive comments indicated were: 
1) being greatly impressed with the overall operation of th^ * 
special education program - stablization of the program, 2) the 
provision of a much needed alternative program for students with, 
unique needs, 3) .greater control and supervision of students 
identified as haying sfiecific and critical needs, and 4) advance- 
ment in personalised ^^'^ucation - improved rapport between teachers 
an^ students. . e ^t noted areas to be improved were: 

1) the need f- > - -ms activities - field experiences 

and 2) the neea _ . nidation and structuring of the 

academic aspects of the ADAPi program, and 3) the need for improv- 
ing the affective and counseling aspects of the progrvam. 

The principal information obtained in the parent questionnaire con- 
cerned the district's effort prior to ADAPT, since ADAPT, and total 
program- effectiveness . Before the inception of ADAPT?, the majority 
of the paren^ts surveyed indicated that they were either not sa^tis- 
fied at all or barely satisfied with the e##brts made by. the school 
district in educating their child.' Since the development of the 
ADAPT program, all parents surveyed indicated that they are either 
satisfied, very satisfied, or most satisfied with the efforts of 
the coun-seling and specigil education departments in educating their 
child. The most frecjuent comment^ were regarding the interpersonal 
effectiveness thei,r students had been cJ^yeloping, complimentary 
comments toward the teachers and their unique interest in their 
child as an individual, and fjj&ti<^ral improvement in student interest 
in attending and participafring in school; While parents varied to 
a gf^at degree "reg^ipdlng their ^on or daughter's work completion, 
work On assignments, etc. the results of the panent questionnaire 
indicated strong support tor the . ef ^ortsvmade by^ the sjct^ool on 
behalf of their children since the development of the ADAPT proy I alll , 
while being substantially less satisfied with the school's efforts 
prior bo the development uf the ADAPT program. 

Students* at 1 1 tudcs overall, cxa predicted, varied yrcatly reyaiaincj 
their interest and desire to be in the public school setting. Due 
to the nature and severity of Uie different cases in the ADAPT pro 
gram, responses ranged from being totally unhappy Jtn i^chool to ueing 
very pleased with the ^^chool and ihe school situaclon. Tho moSt 
significant comments, however, were derived relating attitude towai^.i 
teachers/ pLincipals, and personal attitude^, or ad j u^, tments . All 
ADAPT students respon ii ny i ndicated they f el i tiiat thei r te^v.i.er 
had been either helpful 6a very hel^^ful in prv_>viding them with 
eduoation. In addition ail st.id(^nts indiv^ated that they felt li. 
high school principals ^^re either interested oi ver^ int reat d 
in tlieir weil-being at the school netting. Basej on i^tudent lepwi. . 
prior to the ADAPT t>ro.,ram, this lesult pr^v/ed in maiked comiast to 
the probi ems . atti tudes , ana statements of the^je ^tudent^, prior t.. 
the developmciit of the AuAPT program. in ^ther words, alLhou<jh thu 
students varied yr^atly in ti*eir inteic^st in academic materials, et.. 
substantial, progress appeals to iiave been fpavie with ti^e btudent:i* 
attitude ^Oward teacners, adiui n i s t ra i ors , etc. Thi^ result wa:? 
corroborated in terms of iheir personal aititua.- and adjust. ..ent 
while at sch^^ol Student £5 indicated tti^t they f.,lt ,..oie aveia^j.. 
typical An the f^xAAxc scnowl setting than th^y had in th., past. 
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Data concerning s*tudent attendance, suspensions, and disruptive 
incidents requiring administtative intervention were collected \ 
and collated!^ Due to the fire -which occurred duping the past schoo\l 
year, many records from prior years were not readily' forthcoming., ^ 
ifowever, records of -student performance during' the current school ■ 
year, where available, vere obtained and analyzed. . 

With respect to the number of days spent on suspension, data was 
collected o-^ x: rqe students indici^ting information before and after 
their er>^ ^'%'' ADAPT. Student number one spent seven days dur- 
ing thr .tester on suspension, primarily for reasons of 
attenda las spent no days on suspension after this date. 
Student li. . ^wo spent ten days on suspension during last year 
prior to his enrb'lJ.ment in the ADAPT program, and no days on suspen- 
sion duiring the present school yea^^ while enrolled in 'ADAPT. WhjLle 
two ADAPT st\idents (not presently enrolled) ^ increased the number of 
days on suspension, it must be indicated that the ADAPT prpg;ram was 
designed to provide an alternative format in which students could 
• earn Jtheir way back into the mainstream of 'school or out of school 
altogether. In other words, althoiigh the* school regrets not being 
able to reach every student through the* ADAPT program, the avail- 
ability and utilization of the progr^ permitted the school to meet 
a legal responsibility. For these students , .th^ ADAPT program pro- 
vided a last- attempt, a controlled observational and educational^ set- 
ting, and guaranteed the smooth operation of ^ the remaining 990 
students^ at Gilbert High School.' 

Information and data regcirdin<-i the nuiiiLoi. disrvi^Livc inciacnLii 
requiring administrative intervention similarly produced favorable^ 
results. The number -of overall disruptive incidents for five targc::t 
subjects declined from 29 to 12. Once again, however, tiie figures 
are somewhat inflated by the inclusion of one of the former' ADAPT 
students who indicated no willingness to participate under ciny cir 
cumstances. Qf the total number of disruptive incidents, one ^student 
in particular accounted for 75% of the incidents requiring adiy4^is>- . 
trative inftervention . j.n other words, since the inclusion of/the 
ADAPT progiraii[\, high school administration has only been called in 
on four specific disruptive incidents involving the ADAPT stuaynti>, 
during the previous school year, however, the number of r^quirid 
adminifci trat i ve intei ventions for the same students was 1 gni f ican 1 1 ^/ 
and critically higher. The information r^^garding Lhe disruptive 
incidents indi ates a i.i.eeiu9 of the hi.jh school administration i.. 
become involved in activities other than repeatedly di scipl i ni nv^ a 
relatively small number of st,idents During the prcisent school ye** 
as indicatc;d Ly ihe marKed decrease 1m the nv>imbei of incidents 
involving ADaPT students, i.igh school ^^rin^ipals hdVo been freea 
participate in ^uore pressing au.mi ni s 1 1 a tive funciions 



If'lvc AUAPT ^Ludeiilci tv^r data ^ i o aVailabl.- v/.^* ... 1 ^ ^■ 

target students for -*tteudanc\, analysis Tne dat^ is s lamurizei 
Dibbles 1 and 2 . 
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ADAPT- Target Student Attendance Data 










Prior 


to ADAPT 






Since ADAPT 








Days in 

attendance 


Total 
possible 


r 

Percent 
attendee 


Days^ in^ Total * 
• atten'Sanc^ possible 


Percent 
attended 


* 

Net % 
c"hange 


Si 




141 


175 


81% 


0 


/ . 

48 ' , 57 


• 

84% 


+ 3% 


S2 




5? 




30% 




^•5^ •* 157 


97% 


+67% 


S3 




\ 


X-LU 


77* 




46"' * 47 




21% 


S4 




/ 71 


t 

110 


65% 




39 47 


83% 


+18% 


H 




55 


85 


65%. 




• * 

' 65 72 


90% 


+25% 








/ 


61.8% 


0 .\ 


92.4% 





Percenjb improvement in attendance = +J0,6% 

TABLE 2* 



Attendance Rates Projected Over One Year 

Before - 61.8% attendance x 177 days x 5 target students x$8.04 daily =$4397.32' 

reim- 

After - 9 2.4% attendance x 17.7 ^TSays x 5 target students xJ?8.Q-4 burseinent=$6574 . < 



Net increase stat|^aid =?2177.31 

^Criteria for attendance analyzed was the state adopted definition for claiming 
a student for ADM. Both "excused" and "unexcused" absences were counted.' Many 
of the absences reflected in the table were listed as. excused absences. Figui^s 
not ^including $1.30 qualifying tax rate or specicil education excess cost revenue: 

The five students were ^ each in. attendance less than 81% of the 
time, while collectively they were in attendance exactly 61.8% of 
the total possible days prior to entry into' the ADAPT program. 



ERIC 



Data obtained from student entry until May J, 1978 indicate im- 
proved attendance tor each student, with se\l(^eral students improv^ 
ing dramatically. For ADAPT students with previously identified" 
attedance problem:^, an 6verall improvement in attendance rate 
was calculated to be an impressive 30.6%. 

There are two major points illustrated Ly the r<aw and tabuiat^a 
data. First, students - individually and collectively - are 
attending school more often, are e^/Xpo^sed to learning situations 
more often, and 'stand tio benefit more extensively from their 
education than previously. Second, from a f inanciaj/adminis llu i a 
perspective, the impi^ve» student attendance has generated greater 
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state reimbursement than would be projected without the observed imp fovenjent. 

- * * . • / / 

ADDITIONAL COMMENTS AND RECOMMENDATIONS | 

Gilbert High School's ADAPT p^rogram has move^ through several phases during 
.-the^ recent school year. The program experienced initial d^fiiiculty in becoming 
established, limited time in terms of staff preparation, ^d some twial and 
error activities in order to determine the moist efficient^ and productive" program 
All ^"taff effected by the ADAPT prog/am agree that the program vas certaihly not 
an easy r^-<Ti^ to implement effectively; however, the same staff universally 
agree + ^ been an extrr^-- . . _.^u..u^2e program. The ADAPT p^ogr'am w^s 

develope J implemented at vii^^uciiiy nw additional cost to the district over 
what wa^ projected for. the special education budget/ The teachers realigned 
course loads and class assignments in order to accomodate the ADAPT p/o^ram. 
As the program has evalved, staff awareness^ and sophistication /as we^l as 
student interest and activity, have, have .greatly improved. During fihe second 
semester of the present school year, it has become apparent that thJ ADAPT 
jpfrogram model is rapidly, becoming a prototype for similar programs throughout 
the state. The ADAPT program has been presented at two state-wide /conventions 
and has been v^ry well received. Numerous inquiries, have be^sn senjt to the 
special services department regarding the ApAPT program, structurd^, cost, etc. 
A niinpber of 'consultants for the Department ^bf Education Diyifiioh of Special 
Education have indicated great interest in^ the ADAPT program within the special 
-education and administration departments at Gilbert High School, 

Probably the single most ^ital and essential elenjent in the ADAPT program has 
been the unselfish 'commitment on the part of all staff members concerned with 
the ADAPT e^rogram. The staf ^ has been committed to developing a, qji^ity alter- 
native program at Gilbert High School, and several people have given their 
time and e^^ertrSe very unselfishly. Without dedicated personnel, the ADAPT 
program would have been history aftj^r two months of operation; with the 
commitment and staff dedication, however, the Gilbert High School ADAPT program 
has evolved to become an effective and essential program for the district. 

Due t^ the nature and Severity Qf the st^udent's problems, considerable vari- 
ability was- evident regarding plroyram effectiveness. In this respect, both 
individual student's progress and overall program progress were considered Uo 
accurately evaluate the program. It should also be stressed that this prograin 
does not purport to be the final <answer in all ca^es — it is conceivable that 
outside placements might still be considered in the most severe caSQs . The 
most vital functions of tjie program are to provide c:very measure of supt^ort 
possible at the local level, and to exhaust all leal means of effe<jtively 
educating students in the Gilbert Public School systen>- 

Hie 1978- 7y achooJ, year atioaid prove to Le txix cjAtxciaeiy ptc^au^iivd 
tive year for the ADAPT prcfgraiti. With initial growing trains behina us the 
program is presently well on track and" gaining momentum with each passing 
^€yek. I'he results of this evaluation (need for more field trips, improviii^ 
of ^ the academic aspects of ADAPT; etc.) must be incoxporatcd into our effort., 
more effectively if the program is. to continue to improve. Based on the 
documented successes of^^the present school year, and a committment to proviac 
equality education through the ADAPT program, we recomiuend the coiitinuation ^ i 
fortification of tiie ADAPT progranr^fur the cominy school year. 
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